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■ B4gic SfcillB Assessment Pfo|^jcam, tar0at.PaBph' 
^-4fia,cter iiBphlet, and Adhinisitatoc tamfihlat. ! 
, •Dfepeadente schools* (DO D) , tfasHiagtoa, 0,C* • 

'-■tip.]. . "-.^-^v,.-, 

•■■>9p. - ' ■ , ■■■■ ■ 

; MFOl/PtOi Wtts/Pol^ " ^ 

\ *laaie Sliillsi *B#haviorml ObjetftlFasi *saucatidnal 
Aaaa^f Mntr liajMntfc^ BdaQationi Xaagiiaga 

Skillsi Miijthaaaticsi *teogram DeaQrlptldasr laadlng 
Skilisi Tasting Progcam^; *Test laterpratatioii 
•Basic Skills kmmmmmmmnt PrQg^an; *bependtoats 



u * la tha spiing Of 19ao# the Dapartieat of Dafaase 
Da paadaat a School a (DODDS) coapiatei its Macoad year of basic skills 
tastiag* puriag tha £i?at yaar, th^ Basla Skills ,4sa#ssaent #rogriiBi 
tast#d atyiaraatsv ftath\pkilis ia grades 7 aad 11 , aad reading aad 
laagaag€ gkilis ia grades 9 aad IT, Duriag the secoad yaar«^ the 
tastiag prog^ai was axpaadad to ijB&luda the alemeatary gradas^Basic 
skills parforfaaq^ ia aad laaguage was asaassad ia - 

grades 3 aad 4l# »^th skills i»OT 5 aad 7, aad reftdiag a^d 
laaguage skills ia grades 6, aad.9, Oae of the aajor goals.of the 
Basic Skills Assassneat frograa is ;to provide useful test data ior 
progran airaluaUoa as iiall as iadiiridual. diagabsis* These pamphlets 
are dasigaed to iaforfli patfaats, teachera, aad admiaistrators about 
4he DODDS Basic SJtills la^assiaat frograa, iastructioaai goals ^f or 
readiag develo|a^jat^ laa^uage arts^ aad matheinatids are iaeluded at 
the yarious grldf .lavals '^aad laa^raiieat tarns ara dafiaed* The 
admiaiitrator •! |aaphlat is. dasi^aad to help hia or her iatagrata 
'rasulta of thMaiseastaaat with other iaput oa atudaat parformance and 
progsaa af facm?aaassr and to usa these results to aake iastructlonal 
aad curriculad dacisioas. (Author/lL| 
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Beproductloas supplied by IDRS are the be^t that can be made * 
♦ from tha original documeat* * 







IDUCATJON & WetPAff i 
^NATIONAL IMSTiTUTE OF ^ 
iDUeATmN 

THIS DOCUMiNT MAS efilN Bepso. 

lTilJ^?^2« O^GAN.IAT ION ORIGIN. 
s/IrSft VliWOR OPINIONS 

imi^?;.«^'^^ NATrONAL iNSTiTUia O^ 
epUCATIOjy POSITION POLPCY 



''PiRMlSSlON TO RiPRODUGi THiS 
MATERIAL HAS SiiN ORANTiD BY 



PARINT 



TO Ttii iDUCATIONAL RfSOURCIS 
INFORMATION OlNTlR(iRIC),". , 



ERIC 




ERIC 



W© measurs leorning to gatder mformotlon on a child's 
progFess wifhin an instructional program. Tests designed to 
determine learning strengths and weaknesses give teachers 
usfful information for planning , appropriate iearnina 
experr#nca|s, > • . . .. v j 

luiMlnflfh>Bgiic Skill! t«>f« 

In order tp preyldf useful. Information ©rf a child's^ 
edycptional progfess, ^ test must match classroom learning 
experiences. The DoDDS scape and sequence guides provide 
the f rame^Work for those experi#nces by Identifying specif it * 
goals anc^ objectives for each grade^level. The ob|ecf^ves 
represent basic skills efs^ntidj to successful performance In 
" mathemtiitics, read1ng,ana language. 

In developing, tests, items designed to measure the basic 
skills were drawn jFom ' the Los . Angeles Counfy Test 
Developme|t Center's Item banks. DoDDS personnel 
selected drtd reviewed all Kerns f,qr oppropridteness to 
measuring progress fn existing pi%grams. Eoch test "Is 
designed to measure ybuf child's baiic skill' devblopment. 

.The bosit skills testmg .program uses a new and^mproved 
Approach to testing.. Use of this approach to basic skills 
testing allows optiitial use of test results ■for planning dally ' 
lessons as well as In overall prbgrahr _y^evelopment. The 
diagram on the next page represents, an evaluation design 
formeasurihg lebrntng. ' 
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Program Dbieetiyes 
.Define Detired 
% ;Oiit^6fnes ^ 



iasic SNIIIi 
Assessment 



Match LMrnIng 
Outcomes Agslnst 
Pregrq[i)n Object!^ 



\ 



Measure 
an Scale 



-J 



^ students lnt*ract dally with an rnstruetional program which 
has been defined by specftip ioals ,flnd ob|ectlves for 
attaining the basic skills. By i%natchlng- how well a child 
C^- measure* up to the program oB|ecflvef, learning outcomes 
can be deter/nlned. The test results can also be used 1p make 
decisions regarding overall program effectiveness. 
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Th© r«Mi^ 6f your {hlld% iwrfominc*^ 4»w Basic Sklfls 
■Test will b« prwffnted on ♦h(i> ^tud»nt Repprt. thefe will h« 
on# Report ^ for efleh the three content ^re^s . of 
Ancrtli^mof|cs/ Reaeiifii^d^^ / ,1 

sdmpi* Stuaent Rtf por4 f djl^ Mothiimatlcs is shoWfi^^ the 
nextpage,:"' ; \ i, i; y-;\ %. -'D^v-v' . 

Th& Student IdentrficofiQri BaA at the top of #och R^rt fltvei 
dMcrlptiye information su'ch f os; student nam*/ ^Wde. 
birthdate, sex, ©tc.*The smaller box. the Achievement Smi-i 
B^^'contams tTie studeql's. Measure on Scale (score) on d 
ranfle ffom. ^ to 600, Ifa Preboble Range In which the 
^dent's seor» w6uld be liRfely to fall If thrt*#«vem^i^ff 
ogoln, andithe MeasUTomenf Qualtty mdex. ^ ' 
The r^t d* the Student Rep6rt> the te*t Analysis ' lists iodi 
item dfnd jnatches it to twojscciles. |f^e > Mastery Level siole 
(first and last columns) rangjes from 99 at the Report** top to 
01 atthe ^ottom. This sea le shows the chances out of 1 00 that 
a pupil would answeran Item corriictly, ;or would^o s^^ 
similar item even if hi or, she missed tne^one (n quMtioh^l/ 
Qn item is listed at 90 on the Mostery i yeyel Scdt^i the 
probability is 9p out ofVlQO the pupil could lansv^er tfiat'w 
correctly. The student*s score (M^fosure on Scale)^ ill.Qlwayg 
equal SO-on the.Mostery Level §cole, because that is the level 
at which the student would ho\« an bvph chan^ of 
"answering an item correctly. ' " , , 

The XehiAyement Scale runs down the center o^^e Report. 
Th^udent's plocement (Measure bn ScoiA^ dfr tWis scale Is 
jphown by the solid line across the R^rtprt; 'Dotted lines 
paralleling the solid line indicate the ProKble ftenae. Since'' 
scores differ from, s.tudent to st^jdeB^^pt part^ of the 
Achievement Scale shown will voii from one Ripbrt to 
another. If a student received a sco% of 4S0 Instead of the* 
550 shown on the sampfel^then 450 w^uW appoar on the solid 
line and the scale portion shown would^n from 250 t^^Q, 
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Test ^ 



Number fi^f 
Itfms at ^~" 
thi^poiht ^ 



0<P)i VALUE 



Ittm Number tn iha 
test iqoklbt 
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~~fftMi e^HlST iUNfjiPtetLpr ^MATMEMAnCl 
SCALi • 



ITEMS iNCDBflf CT lEXWCTiBl 



^ale Point of hems 



^™ Hsted In order 6f -their pla€«m@nt on th© 
I Ach^^ement Scol^^^ 

iten^s «r# ot th© top ^ th# R©p^ 

Srn^© mdr© than on© itam eon b© at a Ay point on th© 
' Achi©v©m©nt Sea)©, th© numbfjr of tost it©mi at ©ach potnt is 

^shtfwff n©xt to, th© Mastery L€^© % 
, • it©mi hoy© th© ioiT)© seal© valu©, two or© list©d 

togeJhor. Th© r©st Qpp©^at th© bottom of th©"R©port along . 
^ ' ' with their cjifflcultyl©y#r . ^ ^ . 

It©mi th© stua©nt qnsw©r©d corroctly or© list©d In tht^^ ^ ^ 

, - hand column. Thos© missed app©or in th© right-hand colymn, 

Th© ypp©r bft-hond box contains ©xpoctod corr©€t answ©rs, 
th© lowor left un©xp©a*©d^rr©ct onsw©^^ th© upp©r right 
vnt xp©ct©d ©rrors; and thelowor right expected errors. The 
student's ability level is ihe sole d©t©rmining factor of what 
is©xpectedand what is not. ^ - ' 

J Irt effect, th# St^ 

perfornriLance in relation to the diff^lty of each test^em. 

. A ^tydenf $ Measure on Seal© h derived from the number of r 
7 ^'8 shows where h# or she stands, relative to a - " 

^ ^ J sef of objectives. It represents the studenfs ^ 

performance or score in a skill area, - 

^ Snhmt Is megnt by Probable Bgng#? ■ 

' Due to the imperfect nature of oil types of measurement) no 

^^^re is absolute. The proboble range show^^here we ^ \ # 
would expect o student's score Wfall if o similar test were to 
be given again. - ^ , » 

How do wo know If t^e mMsuroment Is valid? 

The Measurement Quality shows how well the student 
responds in the expected pattern of getting ee^ items 
correct and more difficult items wrong.. A low measurement 
quality may mean the measure of performance is not 
occMrote. The closer the nieasurement quality index is to ^ 
100, the more valid the Jneosure of performance. ' ^ 
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WHAT WILL THI ■ASI€ SKILU ASSISSMIIVr PROGRAM 
DOFQR^CHILI^ 

The Basic SkUls Assesiment Program provides the following 
benefits: " ^ • 

1. . a way td| 'assess perforrhance on a set of skills, rather^ 

than comparing it to the performances of othv'children 

of jiimilal^ge. J ' ^ ^ 

2. 6 more complete profile of overall student performance, 
by providing^a Student Report that displays a pupil's 
perforrnorice on each item. 

3. ' Identifying spfcifk strengths and weakness to guide 

teachers In providing learning experiences. 

■ *■ ^ ■ ■■/" " ■ ■ ■ ■ . 

4. ^ the score of Measure on Scale reflects your child's 

progress in relation to the instructional program, 

5. the measurement quality index shows how much con-^ 
, fidence oVie can place in the score. 

6. dafines in^viduol pei^OTmance in terms of degree^of 
mastery for each basic skills ^ ' " , ; 

7. ^ test results cart measure growth during orta year or over 

several years' timp, - . 

8^ ' gives feedback on how effectl^ve programs are« 

.The goals for each grade level have been^ listed on the 
following pages. A listing of the skiHs tested Is also included. 
Locate your child's grade Itfvel within each of the basic skills 
content areas for a CQmpletei listing of grade level basic skills 
objectives: These ob|Qctives represent the content of the * 
Basic Skills Assessment Program,. ; ^ - 



INSTRUCTIONAL »|^U PO^ RIApIG DIVeLdp^ 



Th@ Student Demonstrate^ ^ 

• ui# of sight verabubary / : 

• use at struety ral anGlysis for wStrd rocognition 

• compj^ehenslon^ffoctuglinfor^^ 

* • comprehension of critical informotion 
' * comprehdhsion oicriticaHy repd mot 
' • vse of visual reference m^aterlals 

• organization of reading rhatfrlol for study 

• oppreciatjbn of literature in mahy genres 



Specific reading 

to be measured 



Ives 



ppODs R€^ding Objeafivesi Third Grade 

-The ^tudint should be iflrbltj to:. ^ ^ . 

Vecpfniie variant cahrfnani sounds^ . ^. ^ 

*"©sognize 'initial consbnint sounds. ' 
. ' recognize "eoniorrant lp[^ds= ^ 
^ it^^nfify sound/iymbdi ralaiion^iip, 
- ' ^eqogfMjl fRig vowels.. ' 
=^ VfGGgnjze ahQft vowels. ' . 
^ ^W^9ri^|e^prdi from t 
\ MSjiiplura> forms. / 
list inflecied endings. 

identjfV cdIyipbynd words. * 

fdenlifyjbot Afl^ords. > * 

sequeMe events (pictufes and ^ords). i ^ 

use eontext^uai clyei for meanings (sentehce and paragraph^ 

fmd thfe main laaa (literal and infeVpreiive). 

pick out detajls.* . _ » " 

predict outcomes of orally read story, 
recognize fac^ and fantasy. ^ 
identify cayse aQd effect/^ 

follow Uitep written directioos (2 levels of difficulty), 
use a table of contents. ■ ^ 
alphabetize by first letter, ' ^ 



\ 



b^OOS Reading dbjMtivof I Fourth Qrade 

the siudtnt Ihoul^ bf ibit t£^ * m 

recdgniit €6h§onant bliindi/ . « , , 

resogniie diphthongs. ty" 
fesognlii vovvjil digraphs^ ^ ^ * ' 

roQogniie consonant digraphs, 
identify compound words. ^ 
identify root wortfs. ^ ' 

, idinttfy eonftilctToni. * ^ * > 

use prefixes oarrectly. ' ■ ^ 
use contextual slues'for mAanflng. 
feaail factual inforrnatlon, 
recognize main ideas (literal and interpretive), 
iequence evinti. ^ 

pick-out iuppdrting details^ - l ' »^ 
draw conclusions (inferences)^ _ ' _ ^ -\ 
1^ce^niie,fact and opinion/ ^^ '^ - ^ 

recognize aause and effect^ ; -ir' \ 

predrci outcgmti. . 
arrangg facti in order importenee. , . 
alphabetiie (first letttir and gufde words to iecond^litterli 
use'^dictianary sKiils (word definitiopi/ guide woridi}. 
usi a glossary or table of contenti. 
follow directions. 



DqDDS Raadjhg Objeotlves: Ninth 0rade 

The student shiiuld be able to: - 

use iuffixei correctly. , \ 

ust^plurale correctly. 

u^ pas^essives correctly. 

identify etymoldgies of En^lri^jmrds. 

identify word ofl^lhs. J-y:-. > 

.identify main ideas {literal and evaluative); 

identify caupe and effect 

recognize bias. 
V recognise author poiht of view. 

cornpare and contrast. 

use analogic. " - 

identify iimilies and metaphori. ^ 

interpret mooU and tone. 

identify^plot components: 

analyze character. >^ 
r> - interpret figurative language. ' * 
^ interpret imagery. . . ■ 

racognize key words. ' 
' fotlo^'directione, . ' 

interpret information (graphs arid charts)^ 

use synohyms. ^ 
.use. ahtonyms. 

use a library card catalogue. 

use dictionary^definitiohs. , " ' 

use a dictionary pronunciation key. 

use an index« 



Debos RMdin^ Oi^ttotivMi Sixth Qra^f' 

student shocHd 1^ abit tor : . 

rteoghfie jpluf^^, ' . . 

reeognlii poisesilves. ^ 
reaognne eontra^tions. . ^ * . 
. r#c^ni'2d irregurar verb forms, 
syllibl^ (dictionary pronuneiation), 
- . • use prefixes correstly, 

, use^ufflxes corriffti?. ^ ^ • 

use contixtuai duel. (ward recognitibn 
\ tdentifyaiithor purpose. 

tdentjfy important faets. ^ ■ 

iequenoe (relationihip of eytnti). ' ' 

identify main Ide'^s (litsral and imirpreilve)! 

Identify subordinate ditails. ' . 

idenfify outoomes: * a 

identify fact iVid opinion. 

Identify cause and effeot. 
* » cpmpare end contrait.- 

inf|r facts. ^ * 

recognlzekay words or ideas: * - 

use analogiei^ood/iQne). ' - . 

recognlzt false gtnerallzaiions' 

predict outcomes. . « . 

follovy dlrtctlons. , 

Use dictionary guide words. 



DoDDS Reading Objaatlvfs: Eleverith Grade 

The student should be abje to: 
analyze character * 
understaridjlteral meaning, 
ynderstand sym^llc meaning. ^ 
identify siiiing and theme. * . 

identify oauss artd effect/ * / X 
identify subordinate detail, * l ■ \ 

Identify motives. . 
" identify point of view, 
compare and contrait. / 
* pic|£ out universal themes. 

interpret llgurativa language and imagery, 
predict outcomes. ^ . 
, ;recognize propaganda. , , ■ ' . 

use analoglei, . f 

identify main Ideas IMteraL Interpret^.iwBluative). 
identify solutions. * ■ 

tecognize authgrrbias. * / 
reqognife conclusions and generaiizationi. 
locatejnfo'rrination.^ * 
recognize syfionyms, . ^ 
recognize weighted words. \ 
interp^^ information, 
fotlow, instructions. ^ 

; , r- / 



1 ' . , . • , — - - ■ 

Th# Student bemenstratts: ^ 




• use of appropriate ^unctuQtlon ^ 




• use pf ^^Qppropridt^ capitaljzatlon, - j 


aropdV grammar 


usage , - ^ 




• use of proper s#ntentfe itructure 




^ building and changing sentences 




appropriate paragrqph develapment 




, spelling competence / 









specific 



language arts ob|ectlves 
to be measured 



DoDDS Language Arts ObJeetlva,B: Third Grade 

TH© itudint ihould bt able io: _ 

capililize thi first word of a sentence, \ 
G^italize ''\/- ■ ■ ^ \. *_ 
capitiNzi proper nouns. 
capitaliza-injtiali;^ 
capitalize months, 
capitalize 3iyi of the wea^i ^ 
use correct end. punctuation. * - 
u%e the piriod correctly. 
use quotation marks. ' 
use the exclamation mark. 

use commas in dates. ^ . ' - * 

use comma betv^^een city and state. . 
^uie Qprrecf verb terises. ^ ^ " 
^ha^e subject and verb agree. - 
use negatives. 
. use co.njuctions cofreetry. * ' 

use pronouns correctly. ^ 
recognize subject atid^'pr^dicate: 
fecDgnize run on and iniomplete sentences, 
etfpand simple sciences by modification. 
Spell the schvva sound. 

spell vyith short medial vowels ^ '. ^ 

spell consonant sounds. ^ . . ' 

s^H vowel digraphs' ^ 
spell suffixes that form pgentive nouns. 
^ • ■• •' . ■ • 

. ^ ■ . : ■■ 



DoODS LangMage Arts Objeetiyeii Fourth Grade 

The studtni should be ibie to: ^ 

capitaliie nameiAof cities. 
^ capitalize nimerof states, 

capitalize names of special places. 
capitaJIze the beginnings of lines of poemi, 
use abbreviations. • . 

use commas between ci^ and state. . 
use commas fo sef off direct address, 
use the apostraphe in sfngular'possessives. 
use the apostrophe in contractions, 
use cofrect verb tenses, 
have subject and verb agr^e, 
use neg^ves- 
use pronouns correctfy. 
use adjectives and adverbs correctly, 
recognize subject and predicate, 
recognize run-on and incbmplete sentences, 
combine simple seniencas. * 
spell vowel digraphs, ^ 
spell with short xoweis. ^ , * 



r 



DodDS Language Arts oiij[BetlvBs: Ninth Grade 
The student should be able lo: ^ . 
use the comma foT clarity, 

use the apostrophe, . , ' ^ 

form plural possessives, \ 

use th& colon to pregede formal lists or series, - ^ 

use the hyphen for correct word division, 
use verb tenses correctly. . 
have subject and verb agree, 
use negatives correctly. 

use pronouns correctly, ■ ^ ' 

use adjectivls and adverbs correctly, 
_ ihe po^nive. comparative, and Superlative 

recognrze subject and predrcate, ■ 
^ recognize run-on and incompjete sentences 
recognize the parts of a business ietfer. 
use appositivqs, . ^ 

combine ser\tences to form a complex sentence, 
cooPdinaie and subordinate ideas in a sentence, 
idaniify the topic sentence of a paragraph, 
jdentify subbrdinaia detail m a paragraph, 
iderttify the main idea of a paragraph. 
'■■ spell forig final vowel sounds 
spell consonant units. " . ' 

spell short vowel digraphs 
. spell with vowel-consonant marker a pattern, 
spell words frequenily misspelled due to mispronunciation. 



DoDDS Language ^rts Objectives: Sixth Grade 

The student should be able to: 

punctuate quotations correctly. 

use the comrna to set off direct addreis. 

use thft comma in th^ greeting and close of a letter. 

use the apoaifophe in siEfguJar poss0isives. 

use the apostrophe in plural possessives. 

use the hyphen for word^division. . * 

use verb tenses correctly, , ' 

have subject and verb agree. ' > ■ 

use negatives correctly., 

use prDnouns correctly. ' * , 

use adjectivep and ^dverbs correctly. 

recognize subject and predicate^ 

recognize run-on. and incomplete sentences. 

use appositives. 

compound and coordinate sentefices. 
spell long final vowel sounds, 
spell short vovvel digraphs. - 

spell words frequently misspelled due to mispronunciation. 



DqDDS Language Arts'Objectives: Eleventh Grade 

'^^D Student should be able to: 

tiSe fhevcomma for clarity. ^ ^ 

K use the apostrophe. ' ' 

'form the plural possessive. ^ ' 

use the colon to precede formal lists or Series. ' 
, use the semicolon toseparateclausesof acompoundsentence. 

use verb tenses correctly. ' 

refer pronouns to their aritecedents. 

recognize subject and predicate." 

recognize run-on arfd incomplete sentences. 

recognize parts of a business letter= 

use appositives. . \ *^ 
' coorAfete and subordihata ideas in a sentence. 
- identify the infer^'ed mairi idea of a paragraph. 

identify tlfe topic sentence of a paragraph. 

use paragraph transitions 

identify subordinate detail iri a paVagraph. 

identify the pattern of piragraph development. 

identify the main idea of a paragraph. 

spell ppafixes. = ^ 

spell consonant units. 

spell less common vowel units 



INSTRUCTION AL GOALS FOR MATHIMATICS 



Tha Student Demonstrates: 

• number awareness. 

• computation skills 

• problem solving ability 

• data collection skills 

• ,uie of measurement 

• prediction skills 

• gebmetry'skills 

• use of sets 



Specific mathematics objectives 
to he measured 



DoDDS Mathematics Objeetives: Third Grade 

The student shouid be able^p; ' v ^ 
identify the face value of digits, 
read and write number wofds through ten thousand 
regognlie regions 2/2, 2/4> ZM, 4/4: ^ 
Gomparl^numberi thrQugh 10,000 for,equalify or inequality 
round whole numbers through 1 0.OQO to nearest 10 or 100. 
add 3-digit numbers Wfth regrpupirig. * 
subtract 3-digit numbers with regroQping. 
add columns of numbers through 3 digits 
make ehange^from SI 00, ^ J \ 

demonstrate that multiplibaiion is repeated additidVi 
do 2-digit addition wiih regrouping, 
do 3-digi! addition with regrouping; , 

do 2-digit subtraction with regrouping. * 
do 3-digit subtraction without regRoupmg. ' 
do a word problem requiring appr^nate skill applmation 
read and obtam datarfrom bar and/ or Ime graphs ^ 
tell time. ... 
meisurf area m square umis. . . 
complete a number sentence. ' . 

identify a parallelogram. * ' • 

handle basic division facts jo 6; ^ 
handle basic multiplication facts to 6 



DoDDS Mathematios dbjeetives: Fifth Qrade 

The student should be abit to: 

identify factors of numbers, * 
find the GFC ^ 

compafe fractions >, ^ . ; ^ . 

compare decimils >, = . ^ . ... 

do 3-digit multiplication With regrouping. 

do 2'digit muUipiication with ragroUping (several times}= 

compute averages. 

mnJtipiy decimals. ' ^ 

divide dec^i^y a wh^le number. . ' 

ehange fr^^toiixed number to improper fradtion 

dtiange im^Btr fraction to mi^ed number. 

add and suBirlci common fractions with like denominators. 

add and subtract mixed numbers' wiiK like denominators. 

solve word problems involving whole numbers. 

solye word problems involving money. ^ 

interpret graphs. ^ * 

add, subtract, multiply decimals to ten-thQ^jsandths. 

divide whole nymbers. 

multiply whole numbers 

name a pslygon with more than four sidei 

do area and perimei#r problems. 

identify radius of a circle. " 
do simple probability identification: * 



DoDDS Mathamaties Objeetlves: Savanth Grada 

The stucfent should be able to: ^ ^ 

rryyltt-dlgit numbers. ' 
add frictions common/Mnllke denbrninaiors. 
add fractions mixed/uniike denominaiors. 
add decirTvals. ' ^ ^ 
subtraat multi-digit numbers without regrouping, 
subtracts regrouping across zeroes. 
subtract decimals. 

multiply 4-diglt by 3-digit with regrouping. . * 
. multiply fractions: whole by mixed, 
multiply decimal by decimal. 

divide rnulti^diglt by 27digit. . ^ 

divide decimal by decimal. ' . 

' convert percent to decimal. ' ^ 

solve ratip problems. ^ ■ ' 

change a decimal to a fraction. 

ch^n^e percent to fraction. ^ > 

change fraction to percent. - 

find the ^rea of a solid. 

complete an equation. ^ jii^ 

solve 'consumer, career v^ord problems. * 

solve probability problems. " . 

solve simple atgebraic Combined operations problems. 

solve problems involving metric weight. 

solve problems involvin^square metric measure. 

solve problems involving cubic metric measure. 

apply subtra^^r^ of decimals {money}. . ; ^ 

do mined operations: time-averages. 

applyfl||lhg'mor\ey)tnuitipiication by 2^digit. 

appJy division of decimals. 

apply multipfieation of weight with renaming. 

apply conversion percent to decimal., 

apply knowledge of subtraction of fractions. ^ 

apply knowledge of addition: temperature {centigrade). ' , 

apply simple algebraic eitpresaions (several tirnes). . y 
= interpret 'Charts and graphs (several times). ^ J jj* 



DopDS Mathe^atias Objtotivos: Eleventh Gradi 

The iiMdent ihould be able to; 

add mylti-dtgit numbers with regrouping, ^ 
add common fractions/uniike denominators, 
add mixed fractions/unnke denominators, 
adid decimali unahgned and unequaled. 
subtract multi'digit numbers with regrouping, 
extract jcross zeroes. ■ 
subtract decimals unaligned and unequal 
multiply by a 4-digit num^Qr with regrouping, 
multply fractions by a whoTe or mixed number, 
multiply decimal by decimal. - ^ 
divide a multi-digit by a Z-digit (ifaro in quotient). 
"Tjvtde decimal by deaimaL 

□nveft percent to decimal. * 
iolve ratio problems, 
change a decimal to a fraction. 
Ichange a fraction to a percent, 
'find area of solid. 

complete an equatfon, ' ' ' 

solve cqnsumer, career word pfoblems ' 
solve probability problems. , ^ 
solve algebraic combined operations problems. 
solve problems involving weight (English). , ' ^ . 
solve problems of cubic measure {ingUsh}/ 
solve problems of squpre measyre {inglish). 
apply subtl'action of decimals (money). ^ ' 
do mixed (bperatlons: lime-averages. 
. apply using mone^^ = multiplijation by 2'digit. 
"apply using^diviston of decimals. . ^ 

apply multiplicaiiomof unite o7 Weight, 
apply converiion percent to decimal, 
apply knowledge of Subtraction of fractions, 
add simple aiggbraic expressions (several times) 
mtefpret char^^ graphs (several Jimes). 
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Bs^^ Skills AiMssmanf Program 

Dobps. Basic Skills Asiessment Program utilHes a mathematical model that combines 
he qualmas of ob.act.vity and orderliness to providrf a new and improved ap^achTo- 
testing^ This approachjB about measuring persons, not sampling populations and In 
effect, describes what happeni when a Went takesTtest^L'n,e'methodology of 
^.s unique approach to Basic Skills Aisfcsment allbws optimal use of test result fo 
evaluatmg md.v.dual progress as well as overall program effectiveness. It prov^ " 
max.mwm amount of information through a rSinimunfamount of testing 
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HOW,DO l PRIPARI FOR >ARENT CONrERII^CIS REGARDING INTIRPRITATION 
OF STUbiNT PR0FILE? ^ 

Pre'Conferencg Teocher Preparotlori [^^^^ \ 

T * " Gather Moteriols qnd Raiourees ' ' , 

• indivi^al rapor^ W ^ . 

• contmujums ' 9 ^ V * ' 

• DoDDS Scope and SeqCjanca guides 

• test object i\^s l lit for grade level ' " ^ ^ 

• *oyeral I poDDS rneans fdr appropriate grade leve^ ^""^^ 



2. , Angiyza Individual Repo rts 
*>'' . , ^ , . \ . ,■ 

• check the Measuremen t Quolity index on each" sfudent report and 
separate out studerit reports showing o AAeasusement Quolity below 95 

• examine e^h individual report to Identify possible causes of Jow Measure- 
menf Quality, such as gj^sslng, developmental gaps^ cheating, erratic 
penformance, etc. ■ ' < 

• identify strengths, weaknesses, and unexpected responses for each ^ 
; 'student . ■ ^ 

t ■ > 

compare individual performance to class report form • ^ 

• relate flndingi^relfftive to instructional ob|ecAes for your grade level for 
each content area " , i , v * 



HOW DO I eONMJCT THl PABINT CONFiRINClt ^ ^ 

1. S#t the purpose of the confarence 

• to raport youi^ child's progr^s^nfhebgiie ikillt ' *J^^ 
' • to discuss instructibnal strategies basad on t#st resy 

^ • t^ provida an opportunity .to ©xchange Information mutually beneficial to tha 

development and well-baing of^the student 

1 ' _ ' X ■ ' ^ ^ * ■ ' - ^ ' " ■ " ' ^ 

* ^2, Describe the^asic frahiework for \^hy we test ^ " ^ 

' - . to measure 0 childTprogre^ within an Instructional pr^^ ^ 

: ^ • to compara how DoDDS students perform relative Jo stateside stud^ 
^ similar age % ■ 

^ % • to see if program objectives are being met * 

^ • to make decisions about program de^lopment or change In religion to 

^ . learning outcorpes ' \ ^ ■. ^ 
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. Briefly ©xplatn the methoaology of the Basic Skills Assessment Program as 
.liescribed In the filmstrip ' » . v . 

• ob|ective rnaasura of perfprrnance' ^ 

• sealmgj of itams ^ , ^ 

• diagnostic potential ^ 
Identify grade level expectations- . " " ~ 

• present an overview of progroni goals as defined by DoDDS Scope and , 
Sequence guides . . _ 

^ * review the Basic Skills grade level objectives drawn from the Scope and 
Sequence guides ^ . ^ ^ 

* ■ " . - ■ ' ^ J 

Report performance in each content area . 

• relate performance t^veriall Instructional objectives 

• use continuums to locate performance relative to total curricular sequence 
discuss Megsurf pn Scale in relation to grade level expectations as defined 

^^^ji^opDS Scope and Sequence 2 V ^ 
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WHAT QUESTIONS WILL I Bl ASKID ABOUT THI CURRiNT TESTING^ROa^lUl 

What mak#s the Basic SkNIs Aiiessm#nf Program di/'n%^'' apprpgch to testing? ; 



f The Basic Skills Assassmeht Program approach to proflcnM^tartlng Is concerned 
with, the relationship between a student's ability find, an Item's difficulty. This 
relgtior^hip forms the basis for providing, a measure of " 1 

mental continuum similar to the measurement of height or weight/ Because, : 

y inaivi^ual icpres are not baitd upon group comparisons or between a student and V 
a norming groupv this approach solves many mfeasuremfnt probl^ ; 
permit objective assessmeiTt relative to astandard; With this new approach Items 
ore scaled according . to difficulty forming^ a ^Vurricular yardstick" designed to 
measure an individtfers achievement against a set of defined skills or instructional 
objectives. ^ . ^ ^ 

■ ■ : ■ ■ V, ' ' .- 24 , ' •■ ■ : . ■ . 



HOW i$ THIS DIFPIRENT FROM OTHIR TISTING PROGRAMS? 

The Basic Ski lis Asseisment Program djffer&ffom a tonventional testing prqgram In 
tn© fpllowing'ways: > , * • ■ 

• icores are not dependent u^n a urii^oe set of ,i4ems and the system allows 
-for Items to be drawn fr6/^an_^ Item bank so tests are more representative of 
the instructlQaal prpgram • > ■ ^ 

• scpre interpretation Is not dependent upon the performance of an external 
% group of students so scores represent learning outcomes resuJilrtg from a 

defined'set of instructional objectifies ' ^ 

, • a^score is dependent only upon an indivlduol'siabillty in relation to the difficgltv 
of the items , ^ 

• this approach proyides for score Interpretation In relation to a4otal curricular 
< • sequence, and In- effect defines how a student "measures up" retative to grade 
; ' ■ ' level objectives • ' , 

• this systeni provides a fneans of assessment that is fair to all studenis 



HOW DO I KNIdW IF MY CHILD |»ON ORADE C,IVELt 

Under traditional testing prograff,s,^rad# level ha defined by the-averaqe 

, performance of Q representatiye.iample.ef chTldren.of similar age. The Basic SklNs 
Assessm^ Program by contrast, defines grade levgf in terms of perf ordnance on 
T" n •f*^^^!^""' objectives. These ob|ectlveg Were drawn trom 
on overoll educational plan ai represented by DoDDS scope and sequence guides 

IS THi MEASUM ON SCjku THE STUDENT'S seopp? j ^ ^ 

The itudent peasure on Scale is mqre tbfin simply a score, technically, a score 

1^ ° ^'"^^"^ 9°^ ^'9^*°" ^he test. A studerit^k Meas^r^ 

onSc^.although denved from the^umber of items answered corrfectly^ re^SSmi 

' i^^^T^^T- '"'^r^°'^=^^hich can be usedto identify d^^^ 

fkiiis. In effect, g Measure on Scale ^epresents not only the student's scoHe^t his 
p<^>sition relative to a larger set of ob ectiyes. 
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WHAT Dpis tHI TIRM ''MA^ LiyiL''MIAN IN RILAl|0NT6> MY«HILb'r 
PIRPQIlMANCIt ^ 

Under th© Basic Skills Assdssrriient Program, masfsry is synonymous with th# 
prpbpbltity of qniwering an lt@m correct|y at-a specif led difficulty. The Measure on 
Scdl# represents a 50 perMnt probability thot the child can answer items of that 
difficulty. Items with a lower'dtfficulty have d higher probability of being answered 

, C9rrectl)f , . Conver^ jtems hgyr ja Jov^r J^obabHli^^^^^ bgeing 

" > jgn|w 

expected to answer items af th^ 

WH AT DOIS THI tiRM ''iXMCTID^' Ml^ 

* T^e t^rm '^expected" is related #i the concept of mastery and is used to describe 
how w^llthie itudeht's response pattern fitf the model; This implies that a $tudent ^ 
would have a higher probability or would be "expected" to answer items below his 
Meaiure on Scflle . Conyersely, the student is "eKpected" to missithose items wKlch 
df^ above his Measure on ^ale. s 2^ ' ' 



WHAT IS Mi ANT lY MiAlUBIMlNT QU AUTYf 

M#gsuf®mant Quality Is a number that raprasents the extent to whtch the student 
responds in an expected pot^^rn of getting ^easy items correct* and more difficult 
items wrong. The degree of departure from TOO represent increaslbd possibility of 
an Invalid measure of performance. A low Measurement Quality (95 or below) may 

....>e.GtjributedM^^^^ 

• gaps In Instructional experiences due to excessive rhoblllty or repeated obiehce 

• copying/cheating or guessing during the exam ^ 

• d#velopmental or learning deficiencies such as inability to deal with abstract 
concepts, part^to^whole relationships or interpretation of visual Inforrhatron 

^ • erratic performance du^ to emotional factors related or unrelated to the test ^ 
situation ^ . 



WHAT IS MiANT BY PROMtLI 

Du9 to the imperfect nature of all typM no score should be viewed 

a^dn abiolute. The- probable range represents the fcore qreqs Where vye would 
dxpect a studenfs score to fall given repeated testing within the same Ihstructional 
context, ^ ■ , ■ ■ ■ ■ . 

HOW^WIU USt OrTNl«T RISUlTi^^ 

The Basic Skills Ass^iment Program provides the folldwlh^ benefits; 

• a f&ir rrieans of ass#$sment because it is on individual measure rather than o 
group cornparison ^ 

• a more tomplete profite of overoir student performance by listing expected 
as well as unexpected response 

• o test with diagnostic: pfopertjes that id 

to guide appropriate instructional follow-up^^ ^ ^ ^ ^ 



• Q score •^pressed as q Measure on Seqia that carries meaning relatlv© 
instructional prbpram'itmeQsurei ; 

• a Meosuremant Qualjfy index that provides a means for determining the d^i^ 
of cowidertce one con place in the score (Measure on Scale) • Ml* 

• a definition of Individual performance in terms of degree or probdbSw^ 
cent of mastery for each sklirarea , m- - ^ 

• test reiults that allow for measuflng longitudinal growth patterns of indl^^al^ 
as weJi as group trends , . , ' ' ' wf- 

• a system for dei^ctoti of specific response patterns among groups of sttldents 
with similar, learning disabilities - ^ 

• a system^hat provides feedback qn program «ffec*|veness relative to learning 
■ dutcoijies ' ' 
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In the^prlng ©f 1980, th© Department of Defense D^dndents 
Schools completed Its second year of basic skills testlhg. 
During the first year, the Basid Skills Assesinrt©nt Program 
tested studenti'Tnath skills in grades T.and 1 1; and reading 
dndjangyagt skills Tn grades 9 and 1 i V ' ' V 

Lost yeor, the testing program was expanded to Include the 
elemi^tary grades. Basic skills performance In reading, 
math, and language was asspssed m grades 3 and 11, math 
skills I r\ grbdes 5 and 7, and reading and language skills In 
grades 4, 6, and 9. , ^ 

One of the major goals of the Basic Skills Assessment 
Program Is to provide useful test data for program 
evaluation as well as individual diagnosis^ This pamphlet is 
designed to*help you, as a boDDS administrator, Integrate 
the results bf the Basic Skills Assessment Program with otfter 
input on student performdnce and program effectiveness, 
and to show you How to use these results to make 
Instructional and currlculdr decisions. * , 



Measurement, w^n applisd to proficiency^ testing, it a way 
to connect^ I Jarrimg experiences and obifrvecl ©ytcomes 
through a score or numarlcal value. In the past/the meaning 
of a standardliecl t^st score was dependent upon a particular 
^oup of students wKis took a particular settof ltems.Xhgng# 
the items or the norm-feferencejroyp and the meaning of 
tKe score changes. 

^ ■ \ : ^ ■ ^ i 

The Rasch AAodel, a recent technologlcah advance within the 
field of measurement, has permitted us to overcome the 
difficulties associated with score ihterpretatlon under 
traditional measurement methods. ^ 

1^e DoDQS Sasic Skills Asse^ment Program, based onlhe 
Rasch Model is about meclsy ring persons, not sampling 
populations, and In effect describes what happens ^hen d 
student takes a test jtem. The rpoyeNllovvs u% to determine 
the odds, for success* and reports scbresiri teMis^f probpble 
mastery levels. The two main ingredients of the model are 
item difficulty and indent ability/|y combining these two 
variables through thelr-difference we are able to assign each 
iiem q difficulty value (calibration value). Whin the Items 
\ are placed In ascending order of difficulty, an equal Interval 
scale Is formed; iy placing a studehfs score or measure on 
scale on the same scale with, the Items we are ab|e to 
describe student p^rformancf in relation to the totar range 
of difficulty. 
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D&valepm#|it f he logic Sklllg Teifi 

1p* order to provida useful information'^ ori a child's 
aducatlondr progress, g test must be designs|l to match 
clossroorm learning iexperlan€#s^ The DoDDS scope dnd 
sequence guides provide the framework for those 
axpariences by identifying specific goals and objectives for 
each grade leyeL The ob|ectives repr#sent basic skills 
considered essential to successful performpnce jn 
mathematics, reading, and language. ' 

In developipg tests, Items deslgned^o measure the basic 
s|<ills vyere drown from the ' Los Angeles County Test 
^Velopment Center tfem banks. DoDDS personnel selected 
ana reviewed all iterns for approprldt^ness to measure 
progress in exlstlng.programs, lach test Is designed to 
measure basic skill development. / 



' In sny educational sotting; evdruation playi an impbrtant 
role in determining progress* The f low chart o^he f ©llbwing 
pag& illustrates how the DoDDS Basic Skilli Vesting Program 
enables ;the ichopi personnel to determine the effectiveness 
of the instructional program. At the school site level, on^ 
instryctional program is defined by specific goals and 
objectives. / ^ . 

A chifd's performance^ on a test designed to measure 
prpgi'ess toward,^these objectives results in. a Measure on 
Iteole, By matching a Meagre on Scale/ to program 
objectives, learning outcomes can be evaluated. Results can 
also be used to moke decisions regarding overall prognahn 
effe^lveness. To ' have ^a vital instructional program 
d 4icrepancies should be [denti|led and appropriate revlsiBns 
n^de. This cyclic process faciitotes attainmeht of ^program 
goals and enhances the likellhdod for student success. 

FLOWeHART OF EDUCATIONAL IVALUATION DISI@N 



STUDENTS 

t : ' 
PROGRAM 

daily program 
grad# [evel goals 



PROGRAM OSJECTIViS 
DEFINE DESIRED 
OUTCOMES 

• i€ope and saqyencqf 
define f he ski 11$ 

• f©it content matched 
to ipeclfic ikilli 

« test d#f inei deiired 
Quteom©! 



MATCH LEARNING 
OUTCOMES AGAINST 
PROGRAM bBJECTIVES 

* identify dlicrepQncies 

* f@vli@ ob|eptlv@i or 
initructionai pragram- 

* eontinue evaluative 
proceii 
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ASSESSMENT ' 

* basic ikill ability 
sampled by test 



MEASURE ON SCALE 

• the student's 
posltipn relotlve to 
program objectives . 
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Hew to Um Bailc Skllli Asrauiiisiit RMuIti for « 
Currlcular and Instructional Daciilen Maklrtg 

. ■ ^ r I ■ . ' ' . . ' 

PHASE 1 : SCHQOi SIti LiViL:^ V^^ .. )^ 

CtiMcultffp SyppQrtStqff * \ 

Process: ^ " 

• VliWfilmstripsNas, 1, 2; 3.4 ; 

• SEPARATE indlviduaL Student Reports 

• IDENTIFY percentage of discrepancy 

and expect^ (^ee terformgnce/Cgrriculum Match Form ) 
^ • LISTcurrlcuJu^i strengths and Weaknesses by contehf 
' ^ Qtma t , . > \ ^ ' 

• LIST possible cQusal relationships between program and 
learning outcomes: Examples might Include: InapproprU 

att^instructional rhaterials, grouping,, emphasis or 
teaching strbtigles. . . 

• EXAMI^^E relationship between Identified strengths and 
weaknesses and components of existing educational 
program. ' : 

• DETIRMINE acceptable range of perforrfiance for each 
grade level, 

■ ' . ^. ^ ' ^ ■ ' ■ ' . ■■. /■ " 

Administrator ^ ^ ' 

Process: ^ . . ^ 

^ _ k - ■■ . ^ ^ 

• DISCUSS program strengths and weaknesses based on 
Overall test resOrts '~ \ 

• DISCUSS skill areas that need special attention based on 
overall assessment results * 

• GROUP faculty by grade Jevel to facilitate .further 
analysis of specific skill performance within ci grade level 

• FORMULATI a plan of action to address dlscrepanciei 
or instructional needs 

(1) using Class Reports to identify specific ne^ds 

(2) listing possible actlvittes to oVer^me problem 
areas. 



• SyMMARIZI r©iylti of thts m©#ting . • 

• RlQUtST faculty to prioritize suggasted strategies for 
change : ; . ^ - ...^ /'^ ■ 
fORMULATi.a plan for im|flemeritl^tion of change 

• DiVISEo way to monttor If; changes ore occUr^^ 

• DETERMINE iuccfss of change based on learning - 
outcomes 



PHASE 2: CLASSROOM LEVEL 



' ^iassroorn Tebcherf ^. 



Process: . ' '^>'^'^^^"*\ 

• DISTRIBUTI ifidiyiduarstudent reports to teachers 

• DISCUSS The Basic Skills Assessml&nt ProgPam as part of 
^7^^-jtfn'^tii^ronal evqludtion plan (see flowchart on page 4*of 

this pamphlet). 

• REVIIW the Student Report form and explain process 
fdr analyzing Individual Report forms (refer to flow chart = 

; on pa^t 4 of this pamphlet): * ^ : 

Process for Andlyzing the Student Reports 



Step 1 Analyze Indlvldtial Studen^Reports for instructional 
grouping by sorting Reports into^groups: a 

Group (1 ) those students with Q Meosij rement 
y . /. Quality Index below 95 (see box 6t top 

of .Report) ✓ ■ 
Group (2) th^se students with a Measurement 

Quality indeX; at otrabbve 95 



Step 2 Sort Group (2) Student Reports fnto two subgroups: ' 

^ Subgroup (1) ^ those students who ore meetihg gro^e 
level expej^p^tions ^ . * 
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Subgroup (2) .those stud^ts whose pmriprmQf^j 
">t^^h^for the grad^^ 



; St©p 5^^^ ^^ri|^ students having a^^ElS^'j^®'^^"^^^^^ 

j|[ . > . r . Ji^y^lp Into groups of similar Maoiurel bn Scofa. 

^^,^ ji^^t®P 4 Arrange students having unacceptable or below 
v> ' ^ . grade lev^t perfbrmqnce as to Megsurg^ Scale,: 



Steps List specific skill needs for both groups'of iltudents, 

Ste]b6 Develop an appropHate^iRstructional emphasis plan 
of action for each grQup or on an Individual basis. . * 

Step ? Arialy^e Group (1), those students wt^h a loW ; 
^ - Measurement Quality index; droufyAhdividuali with 
similar response patterns of Mnexpe^ed rights and 
'Wrongs. 

J .' ^ \\ 

Step 0 List spfecifit skill needs based on analysis of each 
' ^ group or for indlviduaU. 

Step9. Develop a plan for appropriate Instructional 
follow-up. 
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^ Indivfdugl 
jtujf nt R#part5 



oaoup(j) 

Studenti with low 
M#asurgment Quality 
{b©rQyv95) 
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STEP 7 



Anolyi© uneKpecfed correct 
and lncbrr©ct i^esponsei. 
Group IndlvidugU with * 
similar respanse potterni 



STEPSJ AND9 


r" ■ V ^— ■ 

; . \ / 


List spacii 




ic needs 


and develop gn / 


□ppr^prlote instrwctiQnol 


emphQsls.plan 



STEP! 



GROUP (2) .: : 

Sfudents with dcceptoble 
M#d^i;Mr4rfi#nt QUQlity 
(^Borobov©);; 



STEP 2 



Acceptable 
performance 
\ {dt or above 
' gfpde lev^el) 



STEP 3 



Unacceptable 
perforniance 
(balav^ grade 



STEP 4 



Ability grdupi 
bVj ^^Miure on 
Scale 



Ability groups 
by Meqsure ait - 
Scale 



STEPS 5 AND 6 




Llit specific ik jirneeds 
Develop an appropriate 
Instruetlonafemphaiii 
pign for ©dch group 
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